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The Basic Preventive Programme' (BPP)
refers to a general/model framework for a school-based
prevention programme. This concept was introduced by
the Czech Ministry of Education in order to provide a basic
idea of what such a comprehensive and long-term
programme should fulfil while remaining a component of
an educational programme stemming from the relevant
framework educational programme or being an attach-
ment to the existing curricula and syllabi. Unfortunately,
no accurate specifications of the parameters of such
a programme have been provided and no specific model
that meets the objectives and requirements of the Ministry
of Education and the general standards of good and effec-
tive school-based prevention has been discussed.

To draw up a model structure and scope of the BPP as an
option for a comprehensive long-term programme for ba-
sic schools (attended by children aged 6-15) intended to
promote healthy lifestyles among students and their per-

1/ Also referred to as the “minimum prevention programme” in earlier
documents.

Submitted: 20 / JUNE / 2012

VYCHODISKA: Minimalni preventivni program (MPP) je
obecnym/modelovym ramcem pro skolni preventivni pro-
gram. Cilem MSMT CR bylo vydefinovat jeho prostiednic-
tvim zakladni predstavu o tom, co by mél komplexni
a dlouhodoby program spliovat a byt pfitom soucasti
Skolniho vzdélavaciho programu vychazejiciho z prislus-
ného ramcového vzdélavaciho programu, popf. byt prilo-
hou dosud platnych osnov a uéebnich plani. Bohuzel, do-
posud nedoslo k pfesnéjsi specifikaci parametri programu
a neni diskutovan zadny konkrétni model, ktery by splho-
val cile a pozadavky MSMT a obecné normy kvalitni a efek-
tivni skolské prevence. Navrhnout modelovou struk-
turu a rozsah MPP jako variantu komplexniho dlouhodo-
bého programu pro zakladni $koly (ZS, 6-15 let)
zaméfeného na vychovu Zzaku ke zdravému Zivotnimu sty-
lu, na jejich osobnostni a socialni rozvoj a rozvoj jejich so-
cialné komunikativnich dovednosti, véetné komponent
specificky zamérenych na jednotlivé formy rizikového cho-

vani. Dokumentace realizovanych program
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sonality and social development, and the development of
their social and communicative skills, including compo-
nents addressing specific forms of risk behaviour.
SANMPLE: Documentation pertaining to programmes car-
ried out in the Czech Republic, school laws and by-laws,
and published guidelines on the prevention of risk behav-
iour. IETHODS: Using content analysis of all the school
documentation with relevance to the BPP, legal norms,
and the documentation pertaining to the programmes that
have been implemented, in combination with a literature
search, the authors designed and developed a structure,
content, and scope for a programme intended for basic
schools. RESULTS: The structure and scope of the BPP as
proposed are based on encouraging students’ own activi-
ties, using diverse forms of prevention work with stu-
dents, involving all the school’s teaching staff, and work-
ing with students’ statutory representatives. In general,
the BPP is to comprise at least three components: a set of
rules to enhance children’s safety at school and at school
events, programmes intended to promote the develop-
ment of life skills, broken down into programmes focused
on the development of social skills and self-management,
and, finally, programmes specifically aimed at addressing
the individual forms of risk behaviour. The BPP is expected
to comprise a total of 86 lessons during the years of basic
school attendance from the first to the ninth grades (i.e.
approximately from the age of 6 to 15). The BPP is devel-
oped annually for each academic year by the school pre-
vention worker. CONCLUSIONS: This draft of a compre-
hensive preventive programme should be viewed as indic-
ative guidance as to how to develop a BPP that takes
account of the school’s specific needs and resources.

KEY WORDS: PREVENTION - RISK BEHAVIOUR - BASIC SCHOOL -
BASIC PREVENTIVE PROGRAMME - STRUCTURE — CONTENT

® 1 INTRODUCTION: THE BASIC

PREVENTIVE PROGRANMME IN SCHOOLS

The Basic Preventive Programme (BPP) is defined in the
Methodological Guidelines of the Ministry of Education of
the Czech Republic, Ref. No. 20006/2007-51.% Nevertheless,
neither that document nor the preliminary drafts of its al-
ternative versions and discussions about them have gener-

2/ For more information see Miovsky et al. (2010), pp. 101-114, and a paper
created as part of the VYNPSI project, Miovsky et al. (2012a), which provides
a detailed description of the recommended format of the BPP for Czech basic
schools.
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v CR, $kolské zakonné a podzakonné normy a metodické
publikace vztahujici se k prevenci rizikového chovani.
METODY: Autofi provedli obsahovou analyzu vsech skol-
skych dokument vztahujicich se k MPP, legislativnich no-
rem a dokumentace realizovanych programi a prostied-
nictvim literarni reSerSe kombinované s analyzou zminé-
nych dokumenti navrhli a sestavili strukturu, obsah
a rozsah programu pro zakladni skolu. VYSLEDKY: Navr-
zena struktura a rozsah MPP jsou zaloZeny na podpofe
vlastni aktivity zak, pestrosti forem preventivni prace se
zaky, zapojeni celého pedagogického sboru skoly a spolu-
praci se zakonnymi zastupci 2akt $koly. Obecné by mél
MPP mit min. 3 ¢asti: soubor pravidel pro zvyseni bezpec-
nosti déti ve Skole a na skolnich akcich, programy pro roz-
voj dovednosti pro Zivot (tzv. life-skills) skladajici se z pro-
graml zaméfenych na rozvoj sociadlnich dovednosti
(social-skills), dovednosti sebeovlivnéni (self-manage-
ment) a konec¢né programy specificky zacilené na jednotli-
vé formy rizikového chovani. Celkové tak predpokladame
rozsah MPP pfiblizné v sou¢tu 86 hodin napfi¢ celou za-
kladni skolou od prvni do devaté tridy (tedy pfiblizné od
6 do 15 let). MPP je zpracovan na obdobi jednoho skolniho
roku a zodpovida za néj skolni metodik prevence. Zavéry:
Pfedlozeny navrh komplexniho preventivniho programu
tak ma mit orientaéni funkci a byt voditkem, jakym zptso-
bem lIze konkrétné sestavit na miru potiebam a moznos-
tem skoly odpovidajici MPP.

KLICOVA SLOVA: PREVENCE - RIZIKOVE CHOVANI - ZAKLADNI
SKOLA - MINIMALN{ PREVENTIVNI PROGRAM — STRUKTURA — OBSAH

@ 1 UVOD: MINIMALNI PREVENTIVNI
PROGRAM VE SKOLACH

Minimélni preventivni program (dale téz MPP) definuje
Metodicky pokyn MSMT CR &.j.: 20006/2007-51." Sougasné
ale ani tento materidl, ani pracovni verze jeho alternativ
a diskuse o nich neprinaseji prili§ mnoho konkrétnich para-
metru, jak presné (strukturou, obsahem, rozsahem) by mél

1/ Podrobnéji viz Miovsky et al. (2010), str. 101-114, a materidl vznikly
v réamci projektu VYNPSI (Miovsky et al., 2012a), ktery obsahuje podrobné zpra-
covanou doporu¢enou podobu MPP pro zdkladni skoly CR.
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ated much specific information (in terms of its structure,
content, and scope) about what the programme should look
like. The BPP must clearly define the long-term and
short-term objectives of the school’s preventive programme
and activities and be planned in such a way as to ensure
that these can be properly implemented and checked. The
programme must be adapted to cultural, social, and politi-
cal circumstances, the school’s structure, and any specific
populations both within the school and in its surroundings.
The programme must carefully reflect any differences
within the school setting and delay, prevent, or reduce the
students’ engagement in any risk behaviours, as well as em-
powering pupils and students to make informed and re-
sponsible decisions. All the school’s educational staff should
work together to develop and implement the BPP. In devel-
oping and evaluating the BPP, the school prevention
worker may work with a prevention methodologist from the
relevant pedagogical and psychological centre or with local
non-governmental organisations and other agencies (in-
cluding the Police of the Czech Republic). In order to launch
or further develop priority preventive projects implemented
as part of the BPP or to secure the delivery of a preventive
programme a school may resort to subsidy proceedings un-
der the “Programmes to Support Activities in the Preven-
tion of Risk Behaviour among Children and Young People
in the Jurisdiction of the Ministry of Education for the
Given Year” (the relevant information about the subsidy
proceedings and its requirements in the given region is
available from the Ministry of Education and the competent
regional authorities). The BPP as proposed reflects the ex-
isting school laws, and each school and each prevention
worker should keep on file the latest version of all the docu-
ments which constitute the general framework for the im-
plementation of the BPP and any other prevention-related
activities. These include:

 applicable documents on school-based primary

prevention,

national, regional, and local primary prevention policy
documents,

the standards of professional competency of providers of
primary prevention programmes focused on substance
use,

the school’s long-term prevention strategy,

school regulations,

the school’s emergency plan and procedures applicable
to high-risk behaviours among children and young
people, and

the rules governing sanctions.

The
programme requires collaboration and responsible in-

development of an effective preventive

volvement on the part of both education professionals and
other members of the staff of the school at all levels. It is es-

vypadat. MPP musi jasné definovat dlouhodobé a kratkodo-
bé cile preventivniho programu a aktivit Sskoly a byt napla-
novan tak, aby mohl byt radné proveden a zkontrolovan.
Pritom musi byt prizpasoben kulturnim, socidlnim ¢ poli-
tickym okolnostem i strukture skoly ¢i specifické populaci
jak v jejim ramci, tak v jejim okoli. Program musi diasledné
respektovat rozdily ve Skolnim prostredi, oddalovat nebo
snizovat vyskyt rizikového chovani ¢éi mu brénit a zvySovat
schopnost zakt a studentt ¢init informovand a zodpovédna
rozhodnuti. Na tvorbé a realizaci MPP se podileji v§ichni
pedagogiéti pracovnici Skoly. Pri tvorbé a vyhodnocovani
MPP spolupracuje $kolni metodik prevence dle potteby
s metodikem prevence prislusné pedagogicko-psycholo-
gické poradny (ddle jen PPP) pripadné s mistnimi nezisko-
vymi organizacemi a dalimi subjekty (nap#. Policii CR aj.).
K zahdjeni nebo rozvinuti prioritnich preventivnich projek-
tt realizovanych jako soué¢ast MPP nebo k zabezpeceni pre-
ventivniho programu muze $kola vyuzit dota¢niho rizeni
v ramci ,Programi na podporu aktivit v oblasti prevence ri-
zikového chovani u déti a mladeZe v pusobnosti resortu
MSMT na dany rok“ (p#islusné informace o dotaénim ¥izeni
a jeho podminkach v daném regionu poskytuje MSMT a pii-
slusny krajsky urad). Uvedené pojeti MPP vychazi ze sou-
¢asné platné skolské legislativy a kazda Skola i kazdy meto-
dik prevence by mél mit ve svém archivu aktudlni verze
vSech dokumentt, které tvori zdkladni ramec pro realizaci
MPP a jakychkoli dalsich preventivnich aktivit:
* platné skolské dokumenty pro oblast primérni prevence
(déle téz PP),
* koncepci primarni prevence na urovni celonarodni,
kraje,
* standardy odborné zpusobilosti poskytovateld programt
PP uzivani navykovych latek,
¢ dlouhodobou preventivni strategii Skoly,
° 1ad skoly,
* krizovy plan a postup skoly pri vyskytu rizikovych
forem chovani déti a mladeze,
* sankéni rad.

Vypracovéani efektivniho preventivniho progra-
mu vyzaduje spolupraci a odpovédnost pedagogickych i ne-
pedagogickych pracovniki $koly na vSech urovnich. Za nej-
ci §kolniho metodika prevence (déle téz SMP) vidi ostatnim
pedagogickym pracovnikim $koly, jeho kompetenci, stan-
dardnich ¢innosti, mista a spolupréce jednotlivych ¢lent ve
Skolnim poradenském pracovisti ze strany vedeni §koly. Po-
drobny postup pri zpracovani MPP na konkrétni skole popi-
suje Skacelova (2010). Kratkodobé cile jsou zasadni sou-
éasti dokumentu MPP. Mély by byt zcela konkrétni pro da-
né cilové skupiny a mély by navazovat na preventivni
strategii §koly. Skola by méla mit stanoveny priority a po-
dle nich cile radit. Cile a opatreni by mély spolu korespon-
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sential that the school management provides support to the
education professional who acts as the school prevention
worker in their interaction with other members of the
teaching staff and in performing their competencies and
standard activities. The management should also secure
a place that operates as a school counselling centre and en-
courage staff members to participate in its activities. The
development of the BPP at a specific school is described in
detail by Skacelova (2010). Short-term objectives consti-
tute an integral part of the BPP document. They should be
tailored to specific target groups and should build upon the
school’s prevention strategy. The objectives should reflect
the priorities which the school has defined. The objectives
and measures taken should be aligned. The SMART model
may be used to define the objectives in planning the BPP. It
can also be useful for rapid assessment of the feasibility of
the school’s programme (Galla et al., 2005). The terminol-
ogy of descriptors used in education has proven effective in
the development of the BPP at a specific school (Kolar,
2011). Descriptors work as a conceptual framework
within which each domain of prevention is linked to the na-
tional qualification system. They indicate the content and
scope of the relevant knowledge, skills, and competencies
the children should have acquired in each year of their
school attendance, given the number of lessons dedicated to
prevention focused on a specific area. They are articulated
using the outcomes of preventive interventions related to
the respective areas of prevention and determine the iden-
tity of the given area in relation to the other domains cov-
ered by the BPP. Long-term objectives are of a more gen-
eral nature and refer to more complex challenges to be ad-
dressed in the long run. They are mainly set out in the
school’s prevention strategy, which is on a higher level than
the BPP. It is generally required that the long-term objec-
tives clearly correspond with the school’s prevention strat-
egy and the strategy addressing the issues of the prevention
of risk behaviour at the regional level and take into account
all the domains associated with risk behaviour. The risk
behaviour domains (for more information see Miovsky et
al., 2010, pp. 61-78) which should be taken into consider-
ation when drawing up the BPP at a specific school include
truancy, bullying and extremely aggressive behaviours,
high-risk sports and risk-taking behaviour on roads, racism
and xenophobia, the negative impact of religious sects,
high-risk sexual behaviour, substance use prevention, eat-
ing disorders and healthy lifestyles, and problems and dis-
orders related to the child abuse and neglect syndrome.

® 2 METHODOLOGY

®2/1Aim
The aim of the study was to draw up a model structure and
scope of the BPP as an option for a comprehensive
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dovat. K definovani cila pri planovani MPP lze vyuzit model
SMART, ktery ndm mutiZe poslouzit i k rychlému zhodnoceni
proveditelnosti S§kolniho programu (Galla et al., 2005). P1i
tvorbé MPP na konkrétni skole se ukazuje jako efektivni
pouzivat terminologii deskriptort, které jsou pouzivany
v oblasti vzdélavani (Kolar, 2011). Deskriptory predsta-
vuji konceptudlni ramec, ktery propojuje kazdou oblast pre-
vence se systémem néarodniho kvalifikaéniho rdmce. Vyjad-
fuji obsah a rozsah prislusnych znalosti, dovednosti a kom-
petenci déti dle roéniku §koly a poétu hodin vymezenych na
prevenci v konkrétni oblasti. Jsou formulovany pomoci vy-
stupt z prislusné oblasti prevence a vymezuji identitu dané
oblasti vaci ostatnim oblastem MPP. Dlouhodobé cile
jsou spiSe obecnéjsiho charakteru, jsou ¢asové narocné
a jsou predevsim uvedeny v preventivni strategii Skoly, kte-
ra je nad drovni MPP. Zdkladnimi pozadavky na dlouhodo-
bé cile je, aby jasné korespondovaly s preventivni strategii
skoly, se strategii v oblasti prevence rizikového chovani na
regiondlni drovni a aby zohledriovaly vSechny oblasti rizi-
kového chovani. Jednotlivé oblasti rizikového chovani
(podrobnéji viz Miovsky et al., 2010, pp. 61-78), které pova-
zujeme za dulezité zohlednit pri tvorbé MPP na konkrétni
skole, jsou: zaskolactvi, Sikana a extrémni projevy agrese,
rizikové sporty a rizikové chovani v dopraveé, rasismus a xe-
nofobie, negativni pusobeni sekt, sexualni rizikové chovani,
prevence v adiktologii, spektrum poruch prijmu potravy
a zdravy Zivotni styl, okruh poruch a problému spojenych se
syndromem tyraného, zanedbdvaného a zneuzivaného ditéte.

® 2 METODOLOGIE

® 2 / 1 Cil studie
Cilem studie bylo navrhnout modelovou strukturu a rozsah
MPP jako variantu komplexniho dlouhodobého programu
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long-term programme for basic schools (attended by chil-
dren aged 6-15) intended to promote healthy lifestyles
among students and their personality and social develop-
ment, and the development of their social and communica-
tive skills, including components addressing specific forms
of risk behaviour. The rational was to create a model frame-
work document which reflects the basic requirements for
a good and effective programme and which may serve as the
basic resource for further discussion about the sense, con-
tent, and possible formats of preventive programmes deliv-
ered at basic schools. It is also intended as a certain form of
guidance on how to develop such a comprehensive
programme and what levels it should incorporate in terms
of the knowledge, skills, and competences the children
should learn during the process.

® 2 /2 Sample

The sample subjected to qualitative content analysis com-
prises (a) the documentation pertaining to programmes car-
ried out in the Czech Republic. The documentation of all the
programmes that received any internal evaluation or were
worked with as part of the VYNSPI project (Reg. No.
CZ.1.07/1.3.00/08.0205 ESF ECOP) was used. Finally, 14 of
them were compiled into the Good Practice Manual
(Sirtitkova et al., 2012). The second part of the documents
under analysis (b) consists of the set of laws and by-laws
governing school-based prevention, the BPP in particular.
The documentation related to the Framework Educational
Programme is of special significance, as the comprehensive
programme as proposed is closely linked to it. The last body
of documents (c) included published guidelines and text-
books on the prevention of risk behaviour which comple-
mented the theoretical research on the basis of which the fi-
nal proposal was drawn up.

® 2 / 3 Methods

The authors carried out qualitative content analysis of the
three bodies of documents (see 2 / 2 above) which are rele-
vant to the MPP, legal norms, and the documentation per-
taining to the programmes that have been implemented.
The results of such analysis, combined with a literature
search, were subsequently used to design and develop the
structure, content, and scope of a comprehensive preventive
programme intended for basic schools. The procedure in-
volving the content analysis was divided into several
stages, an approach which is described by Plichtova (1996,
pp. 311-313), for example. First, the documents that were
relevant to the content analysis were defined, identified,
sorted, described, and categorised. The other stages in-
volved the definition of basic units and the development of
a system of categories and codes that match such catego-
ries. Various simple techniques, such as the pattern identi-

pro ZS (615 let) zaméFeného na vychovu zéki ke zdravému
zivotnimu stylu, na jejich osobnostni a socidlni rozvoj a roz-
voj jejich socidlné komunikativnich dovednosti, vcetné
komponent specificky zamérenych na jednotlivé formy rizi-
kového chovani. Smyslem je pritom vytvorit vzorovy doku-
ment, ktery by v obecné roviné splnoval zdkladni pozadav-
ky na kvalitni a efektivni program a ktery by bylo mozné vy-
uzit jako zdrojovy materidl k vedeni dalsi, Sirsi diskuse
o smyslu, ndplni a moznych podobach preventivnich pro-
grami na ZS. M4 byt soudasné uréitym voditkem, podle &e-
ho takovy komplexni program sestavit a jaké razné roviny
by pritom mél obsahovat z hlediska vystupnich znalosti, do-
vednosti a kompetenci déti.

® 2 /2 Soubor

Soubor pro kvalitativni obsahovou analyzu tvori (a) doku-
mentace realizovanych programi v CR. Zde jsme pouzili do-
kumentaci vSech programu, které prosly jakymkoliv inter-
nim hodnocenim a zpracovanim v rdmeci projektu VYNSPI
(reg. ¢. CZ.1.07/1.3.00/08.0205 ESF OPVK), z nichZ nakonec
bylo 14 zpracovano do podoby Manuélu dobré praxe (Sirté-
kova et al., 2012). Druhou ¢ast analyzovanych dokumentt
(b) tvori soubor zakonnych a podzdkonnych norem vztahuji-
cich se ke skolské prevenci a specificky pak k MPP. Zvl4stni
skupinu pak tvori dokumentace k Rdmcovému vzdéldvaci-
mu programu (RVP), nebot na néj je navrzeny komplexni
program uzce vazan. Posledni skupinu (c) tvorily metodické
publikace a uéebnice vztahujici se k prevenci rizikového
chovani dopliujici teoretickou resersi, na jejimz podkladé
byl findlni navrh zpracovan.

® 2 /3 Metody

Autori provedli obsahovou kvalitativni analyzu ziskanych
tfi skupin dokumenta (viz 2 / 2) vztahujicich se k MPP, le-
gislativnim normam a dokumentaci realizovanych progra-
mu. Ty doplnili o literdarni reSersi, aby na zavér navrhli a se-
stavili strukturu, obsah a rozsah komplexniho preventivni-
ho programu pro zédkladni Skolu. Zakladni postup pri
obsahové analyze odpovidal napr. pojeti Plichtové (1996,
pp- 311-313), rozdélujici proceduru do nékolika zdkladnich
fazi. Vychozim bodem byla definice a identifikace vhodnych
dokumentt pro obsahovou analyzu, jejich set¥idéni, popis
a kategorizace. Nasledovala faze definovani zédkladnich jed-
notek a tvorba systému kategorii a témto kategoriim odpo-
vidajicich kédu. V rameci analyzy jsme vyuzivali ruznych
jednodussich metod dle Milese a Hubermana (1994), jako je
metoda vyhleddvani vzorca apod.

MIOVSKY, M., SKACELOVA, L., CABLOVA, L., VESELA, M., ZAPLETALOVA, J.



fication method, described by Miles and Huberman (1994),
were used to conduct the analysis.

® 3 RESULTS

® 3/ 1 Basic Structure and Scope of the BPP

The BPP, as a comprehensive long-term universal preven-

tion programme proposed for the target group of children

attending basic schools (the 6-15 age category), comprises
three main components:

* a set of rules to enhance the children’s safety at school
and at school events (see below for further details);

e programmes intended to promote the development of
life skills, broken down into programmes focused on the
development of social skills and self-management (for
further details see Section 3/ 3 below), and

* programmes specifically aimed at addressing the
individual forms of risk behaviour (for further details
see Section 3 / 4 below).

Fig. 1 provides an outline of the recommended struc-
ture of the BPP, following a logical line from the general
rules and the youngest age groups of basic school children
to specific programmes and older children.

The BPP is expected to comprise a total of 86 lessons
during the years of basic school attendance from the first to
the ninth grades (i.e. approximately from the age of 6 to 15).
These 86 lessons encompass all the major components, so
that their final configuration constitutes a long-term com-
prehensive prevention programme which reflects all the ba-
sic requirements and evidence-based interventions ar-
ranged into blocks that build upon each other. It should be
noted that the underlying idea behind this proposal was to
devise only a recommended scope and structure and the re-
sulting knowledge, skills, and competences. It is not in-

2012/ 12/ 3

ORIGINAL ARTICLE

® 3 VYSLEDKY

® 3 /1 Zakladni struktura a rozsah MPP

MPP, tak jak byl navrzen pro cilovou skupinu déti ZS

(6-15 let) na drovni komplexniho dlouhodobého programu

vSeobecné prevence, tvori tri hlavni komponenty:

* Soubor pravidel pro zvySeni bezpecnosti déti ve skole
a na Skolnich akcich (podrobnéji déle v textu).

* Programy zamérené na rozvoj dovednosti pro zZivot (tzv.
life-skills) skladajicich se z programu zamérenych na
rozvoj socialnich dovednosti (social-skills)

a dovednosti sebeovlivnéni (self-management)
(podrobnéji viz éast 3 tohoto ¢lanku).

* Programy specificky zacilené na jednotlivé formy

rizikového chovani (podrobnéji viz éast 4 tohoto ¢lanku).

Na obr. 1 je schematicky zndzornéna doporucena
struktura MPP vychéazejici z naznacené logiky od vSeobec-
nych pravidel a nejnizsich vékovych skupin déti zdkladni
skoly az po specifické programy a nejstarsi déti.

Celkové tak predpokldaddame rozsah MPP ptriblizné
v sou¢tu 86 hodin naptié celou zdkladni S$kolou od prvni do
devaté tridy (tedy priblizné od 6 do 15 let). V téchto 86 hodi-
néach jsou obsazeny vSechny hlavni komponenty tak, aby vy-
sledna podoba tvorila komplexni a dlouhodoby preventivni
program, do kterého jsou promitnuty vSechny zakladni poza-
davky a provérené intervence, serazené do na sebe navazuji-
cich bloku. Celkova idea navrhu pritom stoji na principu, Ze
formulujeme pouze doporucéeny rozsah, strukturu a vystupni
znalosti, dovednosti a kompetence. Nejde tedy o dogma a je-
diny mozny model, ale o obecné schéma, které je mozné vypl-
nit riznymi typy programu a intervenci a propojit je do jed-
noho celku. PredloZeny navrh tak mé mit orientaéni funkci
a byt voditkem, jakym zptisobem sestavit odpovidajici MPP
na miru potrebam a moznostem konkrétni skoly.

Part 2: 2a. Self-management
Life skills (15 lessons)
(30 lessons in total)

2b. Social skills

(15 lessons)

Part 3: Components
specific to the
individual types of
risk behaviour

(56 lessons in total)

3a. Aggression
and bullying

3b. High-risk sexual
behaviour

3c,...,3n. For a list of
the main domains
see Miovsky et al. (2010)

Part 1: Framework comprising a set of “safe school rules”

Fig. 1/ Obr. 1

An outline of the structure and scope of the main parts of the proposed model of the BPP

Schematicka struktura a rozsah hlavnich ¢asti navrzeného modelu MPP
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tended to become a dogma, the only possible model, but
rather a general framework which may incorporate a range
of programmes and interventions and integrate them into
a single entity. Thus, the present draft should be viewed as
indicative guidance as to how to develop a BPP that accu-
rately reflects the needs and resources of a specific school.

@ 3 / 2 Safe School Rules?

The first part of the Basic Prevention Programme is the
“Safe School Rules”, which really constitute a general/basic
framework into which the BPP is embedded. The success of
preventive measures largely relies on the degree of coopera-
tion and participation of the school staff, parents, and stu-
dents. In other words, the success rate tends to display
a positive correlation with the degree of involvement and
collaboration exhibited by all the stakeholders. The safe
school rules apply to both physical and social safety. There-
fore, success should be measured by quantitative data such
as those on the number of injuries, assaults, and physical
conflicts, and the promptness and success of the school’s re-
sponse to physical danger, as well as by the sense of safety
expressed in a qualitative manner.

While the school environment in the Czech Republic is
one of the safest, there is much effort to ensure students’
safety and protect the school environment from any risks
that may arise within the school but also penetrate the
school setting from the outside. A similar approach is
adopted towards the students: not only do they need to
know the subject matter they learn and the rules applicable
to instruction and the evaluation of students, but there are
also rules that apply to students’ conduct on the school pre-
mises, in classrooms, and in the community. This is the way
the schools try to avoid emergencies and risk-taking behav-
iour by students. The rules governing the operation of
schools take the form of statutory, i.e. binding documents
(such as laws and decrees), and non-statutory ones that
comprise methodological recommendations (such as guide-
lines and reference materials).

In this respect, the fundamental document is Act No.
561/2004 Coll. on pre-school, basic, secondary, tertiary pro-
fessional and other education, as amended (the Education
Act), which specifies the school’s responsibility for safety
and the protection of students’ health in a number of stipu-
lations. Section 5 describes the school educational
programmes, and Subsection 2 thereof requires the schools
to provide for work safety and the protection of students’
health. Similarly, Section 29 (2) of the same law stipulates
that “...Schools and educational institutions shall ensure
the safety and protection of health of children, pupils, and

3/ For more details see the full version of the text: Miovsky et al. (2012a). It
also provides recommendations for the development of the safe school rules
as part of the BPP and the implementation of such rules.

® 3/ 2 Pravidla bezpeéné $koly?

Prvni ¢asti MPP jsou pravidla ,bezpeéné skoly“, které de
facto tvori obecny/zakladni ramec, do néhoz je MPP umis-
tén. Velky vliv na ispésnost preventivniho ptisobeni m4 mi-
ra soufinnosti a participace jednotlivych pracovniku skoly,
rodi¢t i zakd. Jinymi slovy, mira dspésnosti byva primo
umérnd mire zapojeni a spoluprace vSech zucastnénych.
Pravidla bezpeéné gkoly se vztahuji jak na bezpedi fyzické,
tak na bezpedi socidlni. Pro méreni tiispésnosti je proto tteba
pouzivat jak kvantitativni ddaje, napr. o po¢tu trazu, napa-
deni, fyzickych konflikta, rychlost a ispésnost §kolni reak-
ce na fyzické ohroZeni a podobné, ale i miru pocitu bezpeéi
vyjadrenou v kvalitativni roviné.

PrestoZe je Skolni prostiedi v Ceské republice jednim
z nejbezpecnéjsich, je zde velka snaha zajistit bezpeéi zaku
a Skolniho prostredi proti pripadnym riziktim, kterda mohou
vznikat uvnitr koly, ale mohou ¢asto prichdzet i z vnéjsiho
prostredi. Podobné se postupuje ve vztahu k zakam, kteri
musi byt dobre sezndmeni nejen s u¢ivem a s pravidly, jez se
vztahuji k vyuovani a k hodnoceni zakd, ale také souviseji
s jejich pobytem ve §kole, s Zivotem ve tridach i mimo né.
Skoly se tim snazi predchazet krizovym situacim a rizikové-
mu chovani zakt. Pravidla, kterymi se skoly ridi, se ¢leni na
dokumenty legislativni, a tedy zdvazné (zakony, vyhlasky)
a dokumenty nelegislativni povahy, které maji charakter
metodickych doporuceni (metodické pokyny, informace).

Zékladnim dokumentem je zdkon ¢&. 561/2004 Sb.,
o predskolnim, zdkladnim, stfednim, vy$§im odborném a ji-
ném vzdélavani (Skolsky zakon), ve znéni pozdéjsich pred-
pisu (dale jen ,Skolsky zdkon“), ktery specifikuje povinnosti
Skoly zajistit bezpeci a ochranit zdravi zaka v radé ustano-
veni, v § 5 jsou popisovdny skolni vzdéldvaci programy
a v odst. 2 tohoto ustanoveni se uklddd skolam zajisténi pod-
minek bezpecénosti prdce a ochrany zdravi Zdki, podobné
v $ 29, odst. 2, téhoz zdkona se rikd, Ze ,,...skoly a skolskd za-
Fizeni zajistuji bezpec¢nost a ochranu zdravi déti, Zaku a stu-
dentu pri vzdéldvdani a s nim primo souvisejicich ¢innostech
a pri poskytovdani skolskych sluZeb a poskytuji Zikim a stu-
dentiim nezbytné informace k zajisténi bezpecénosti a ochra-
ny zdravi...”

Zékladem uspésné prevence rizikového chovani jsou
pak predevs§im kvalitné nastavena vnitini pravidla skoly,
ktera specifikuji pravidla pro vnitini i vnéjs$i komunikaci.
Zakladnim dokumentem je §kolni rad, ktery presné vyme-
zuje povinnosti Zdkl i pedagogu Skoly ve vztahu k organiza-
ci zivota $koly, vymezuje pravidla pro souZiti ve tridéch,
stanovuje podminky nastupu na vyucovani, jeho prabéhu
i ukonéeni vyuky, pravidla pro omlouvani z vyucéovani; vy-
mezuje také, jak se ve Skole pracuje s neomluvenymi hodi-

2/ Podrobnéji viz v pIné verzi textu: Miovsky et al. (2012a), kde Ize nalézt téz
doporuceni pro tvorbu pravidel bezpe¢né Skoly v rdmci MPP a jejich implemen-
tace.
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students in education and directly related activities and in
providing school services, and they shall provide pupils and
students with the necessary information on safety and
health protection...”

The successful prevention of risk behaviour is not pos-
sible without well-defined internal rules of the school which
lay down the details of what constitutes appropriate inter-
nal and external communication. The essential document is
the school regulations, which specifically define the respon-
sibilities of students and teachers in relation to the organi-
sation of school life, set rules for students’ interaction
within their classes, and determine the requirements for
the commencement, course, and completion of instruction
and the rules for excusing absences from lessons. They also
explain how unauthorised absences from school should be
handled, how students’ evaluation should be carried out,
how to deal with emergencies, and what the roles of class
teachers and specialist teachers are. The school regulations
also specify the operation of the school counselling centre
and, in particular, the status of school psychologists and/or
special education professionals, if they work in the school.
The content of the school regulations is always influenced
by the type and size of the school, the structure of the stu-
dent body, the school’s experience, and the expectations of
the teaching staff and management. Both parents and stu-
dents are briefed about this internal standard so that opti-
mal liaison between the school and the family is ensured. At
some schools, this document is further complemented by
a number of other internal norms, such as a code of student
conduct and a contract with parents. Thus, the BPP also
works as a general framework for the “safe school” strategy.
It sets basic rules for measures intended to prevent various
forms of risk behaviour and determines the role of the
teachers and other professional staff of the school who are
engaged in the fulfilment of the tasks defined in the
programme.

Each school should establish a system for the monitor-
ing of problem behaviour in order to be able to respond
promptly to risks and risky situations. Therefore, schools
develop schemes to look for signs of problem behaviour
which include, in addition to the school regulations, a range
of other formal rules which the schools introduce in order to
secure a safer environment. As far as formal school rules
are concerned, there should be as few of them as possible,
and they should be clear, straightforward, and effective.
The transparency of the rules enhances their observation.
The rules should always reflect the age of the people for
whom they are intended and their purpose and define the
consequences for those who break them, as well as for those
who adhere to them exemplarily. This leads to the develop-
ment of a system of sanctions and rewards. The rules that
account for the basic procedures needed to maintain a “safe
school” are usually described in school documents, includ-
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nami, jak se postupuje pri hodnoceni zaku, jak se resi krizo-
vé situace, jaka je role tf¥idnich uéiteld i uéitela specialista.
Skolni #ad specifikuje také ¢innost Skolniho poradenského
pracovisté a zvlasté pak postaveni kolnich psychologt ne-
bo skolnich specidlnich pedagogt, pokud ve Skole pracuji.
Obsah skolniho rdadu je vzdy ovlivnén typem Skoly, sklad-
bou zaku, velikosti §koly, zkuSenostmi Skoly, o¢ekdavanim
pedagogt a vedeni §koly. S touto vnitini normou jsou sezna-
movani rodice i Zaci Skoly, aby byla zajisténa maximalni
soufinnost mezi §kolou a rodinou. Na nékterych skolach je
tento dokument doplnén jesté radou dalSich vnitrnich no-
rem, jako je napriklad kodex chovani zdka, smlouva s rodici
atd. MPP se tak mj. stava zdkladnim ramcem pro strategii
zajisténi ,bezpeéné skoly“. Stanovuje zdkladni pravidla pro
zajisténi prevence raznych forem rizikového chovani, urcéu-
je roli pedagogt i dalsich odbornych pracovnika skoly, kteri
se podileji na napliovani dkolt vytycenych programem.
Kazda skola by méla mit vytvoreny systém monitoro-
vani problémovych projevtu chovani tak, aby dokazala vcas
reagovat na rizika a krizové situace. Z téchto duvodu se ve
skolach vytvareji razné systémy prace s priznaky problémo-
vého chovani, k nimz patii vedle §kolniho r¥adu i rada dal-
sich formalnich pravidel, ktera si Skoly tvori pro zajisténi
vy$§i miry bezpeéného prostredi. Pro vSechna formalni
Skolni pravidla plati, Ze pravidel by mélo byt co nejméné,
méla by byt srozumitelnd, jednoznaénéa a aéelna. Transpa-
rentnost pravidel prispivéa k jejich dodrzovani. Vzdy by mé-
la respektovat vék prijemct, cil nastavovanych pravidel
a definovat, co nastane, pokud nékdo pravidla porusi, stejné
tak pokud nékdo pravidla ukazkové dodrzuje. Vytvari se
tak systém trestu (sankei) a odmén. Pravidla, ktera zahrnu-
jivymezeni zakladnich postupu pro zajisténi ,,bezpeéné sko-
ly“, jsou obvykle popsana ve §kolnich dokumentech, jako
jsou skolni rad, minimé&lni preventivni program $koly, stra-
tegie Skolniho poradenského pracovisté, narizeni redite-
le/ky, bezpeénostni plany predchazejici riziktim, krizové
plany postupu pro pripad, pokud by se ve §kole néco stalo.
Na MPP obvykle navazuji také bezpeénostni a krizové
plany Skoly, které se podrobnéji zabyvaji nékterym kon-
krétnim rizikovym jevem a predevsim jeho prevenci. Jedna
se naptiklad o §kolni program proti Sikanovani.® V planu
popisujeme konkrétni preventivni mechanismy, které skola
pouziva k tomu, aby jev minimalizovala a méla jej pod kon-
trolou. Prilohou bezpeénostniho planu byva také plan krizo-
vy, ktery popisuje krok za krokem, co a kdo ve skole kona
v pripadé, Ze bezpecnostni plan z nejraznégjsich davodu sel-
hal a rizika v ném zmin&na se naplnila. Ugelem bezpeénost-
niho plénu je riziku Géinné a konkrétné predchazet. Uéelem
krizového planu je minimalizovat $kody, které z naplnéni
rizika vznikly. Bezpe¢nostni plan je svym charakterem me-

3/ Naptiklad: http://aplikace.msmt.cz/HTM/KTSkolniprogramprotisikanova-
ni.htm.
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ing the school regulations, the school’s basic preventive
programme, the school counselling centre’s strategy, the
headteacher’s directions, risk prevention safety plans, and
emergency plans, should a contingency arise in the school.

Also, there is usually a link between the BPP and the
school’s safety and emergency plans, which are particularly
concerned with specific high-risk phenomena and, espe-
cially, with preventing them. An example of such a scheme
is a school-based programme against bullying.* The plans
describe specific preventive mechanisms employed by the
school to minimise and control the phenomena at issue. The
safety plan is often complemented by an emergency plan,
which describes, step by step, what measures are taken in
the school, and by whom, in the event that the safety plan
fails for whatever reason and the risks it envisaged came
true. The purpose of the safety plan is to prevent risk by
adopting efficient and specific measures. The purpose of the
emergency plan is to minimise the harm ensuing from the
risks materialising. By its nature, the safety plan is a meth-
odological document that provides the school’s teaching
staff with guidance on how to deal with certain types of crit-
ical situations. It usually indicates teachers’ responsibili-
ties, the contact details of crisis centres, health services,
and the Police of the Czech Republic, and the ways in which
statutory representatives should be contacted. These plans
should take into consideration the age of the students and
the size and type of the school. A safety plan for a basic
school will differ from that drawn up for a secondary school
of chemical engineering, for example, as the possible risks
will be different.

® 3/ 3 Life Skills
Life skills refer to the abilities that facilitate an individual’s
adaptive behaviour and help them in coping with everyday
problems. They are the abilities that make it possible for
children and adolescents to adopt healthy behaviour that
reflects their wishes and needs and assist them in fully pur-
suing such wishes and needs. The WHO (2003) defines life
skills as an integrative category for psychosocial abilities
and interpersonal skills that help people in making in-
formed decisions and coping with the challenges of every-
day life. Such skills enable the individual to assume their
social responsibilities and deal effectively with their de-
mands, expectations, and potential problems, especially
those concerning interpersonal relationships (Taromian,
1999). The effective learning and application of life skills
may have an impact on the way both the individual and the
people around them feel and may also affect the way they
This results

intrapersonal and interpersonal skills. NeSpor (in Hoschl,

are perceived by others. in merging

4/ See, for example, http://aplikace.msmt.cz/HTM/KTSkolniprogramprotisi
kanovani.htm.

todicky text, ktery dava voditko pedagogtm skoly, jak maji
v ur¢itych typech krizi postupovat. Uvadi se obvykle odpo-
védnost pedagogt, kontakty na krizova centra, zdravotni-
ky, Policii CR, zptisoby kontaktovani zdkonnych zdstupct
atd. Do téchto planu se promita vék zaku, velikost Skoly,
typ Skoly. Jinak bude vypadat bezpe¢nostni plan na zaklad-
ni Skole a jinak napriklad na stredni Skole chemicko-
-technologické, protoZe mozna rizika budou odlisn4.

® 3 / 3 Dovednosti pro zivot (life-skills)
Dovednosti pro zivot jsou schopnosti, které usnadiiuji adap-
tivni chovéani jedince a pomahaji ve zvladani kazdodennich
problému. Jsou to schopnosti, které umoznuji détem a do-
spivajicim chovat se zdravym zptsobem vzhledem k jejich
sahu. WHO (2003) definuje zivotni dovednosti jako nadra-
zenou kategorii pro psychosocialni schopnosti a interperso-
nalni dovednosti, které poméhaji lidem ¢init informovana
rozhodnuti a vyporadavat se s vyzvami kazdodenniho Zivo-
ta. Tyto dovednosti umoznuji jedinci prijmout svoji socialni
odpovédnost a tspésné zvladnout pozadavky, ocekavani
a potenciondlni problémy, zejména v mezilidskych vztazich
(Taromian, 1999). Efektivni ziskdvani a uplatiiovani Zivot-
nich dovednosti muze ovlivnit zptsob, jakym se citi jedinec
sam i jeho okoli, a mtaze mit také vliv na zpusob, jakym je
vnimén druhymi lidmi. Dochazi tak k prolindni mezi intra-
personalnimi a interpersonalnimi dovednostmi. Dle Nespo-
ra (in Hoschl, 2002) mtuZeme Zivotni dovednosti ¢lenit na
dovednosti sebeovlivnéni a socidlni dovednosti.

Dovednosti pro Zivot mohou prispét ke vnimani vlastni
acinnosti, podpore sebeduvéry a sebetcty a podilet se na
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2002) suggests dividing life skills into self-management
skills and social skills.

Life skills may contribute to self-efficacy and promote
self-confidence, self-esteem, and well-being. In the process
of education and training in life skills, children learn “what
to do and how”. Life skills are closely related to the individ-
ual’s level of knowledge, personal attitudes, and values. In
turn, the adoption of life skills is reflected in behaviour, par-
ticularly in terms of the person’s own health and the pre-
vention of risk behaviour and other physical and psycholog-
ical problems (Hawkins et al., 1999; Manee, Khouiee &
Zaree, 2011; Pharaoh, Frantz & Smith, 2011; WHO, 2003).
The acquisition of basic life skills facilitates the transfor-
mation of general knowledge, attitudes, and values into
real skills and competences. In practical terms, life skills
enhance interpersonal communication and the ability to
solve problems creatively and promote critical thinking and
coping, all of which improve the individual’s overall quality
of life (Trauer et al., 1997).

The definitions of life skills are likely to vary across
cultures. Nevertheless, previous research suggests the exis-
tence of a range of skills that are at the centre of
skills-based initiatives aimed at health promotion among
children and adolescents (Botvin & Griffin, 2004; Biihler,
Schroder & Silbereisen, 2008). Examples of life skills and
their categorisation into self-management and social skills
are provided in Ne§por (2003) (Table 1).

Table 1/ Tabulka 1
Life skills categorised into self-management and social skills
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vnimani duSevni pohody (well-being). V procesu vyuky
andcviku zivotnich dovednosti se déti tzv. udi ,co délat a jak
to udélat®. Zivotni dovednosti vyznamné souvisi s trovni
znalosti, osobnimi postoji a hodnotami jedince. Jejich osvo-
jeni se nasledné promitne v chovani — zejména ve vztahu
k vlastnimu zdravi a k prevenci rizikového chovani ¢i dal-
Sich fyzickych i psychickych zdravotnich problémua (Haw-
kins et al., 1999; Manee, Khouiee & Zaree, 2011; Pharaoh,
Frantz & Smith, 2011; WHO, 2003). Osvojeni si zakladnich
zivotnich dovednosti prispiva ke schopnosti adaptace obec-
nych znalosti, postojid a hodnot do redlnych dovednosti
a kompetenci. Zivotni dovednosti v praxi zlepsuji mezilid-
skou komunikaci, schopnost kreativné resit problémy, roz-
viji kritické mysleni a schopnost zvladani stresu a naroc-
nych Zivotnich situaci. Timto zpusobem zvySuji celkovou
kvalitu Zivota jedince (Trauer et al., 1997).

Definice zivotnich dovednosti se budou pravdépodobné

3%

lisit napri¢ kulturami, presto vsak dosavadni vyzkumy na-
znacuji, ze existuje urcité spektrum dovednosti, které jsou
v centru dovednosti zaloZenych na iniciativach na podporu
zdravi déti a dospivajicich (Botvin & Griffin, 2004; Biihler,
Schréder & Silbereisen, 2008). Nespor (2003) uvadi prikla-
dy dovednosti potrebnych pro Zivot a jejich ¢lenéni na do-
vednosti sebeovlivnéni a socialni dovednosti (tabulka 1).
Mezi kli¢ova témata programu Zivotnich dovednosti
u déti a dospivajicich patfi prevence uzivani alkoholu a né-
vykovych latek, planovani téhotenstvi, podpora dusevni po-
hody a schopnost kooperativniho uéeni. Programy pro do-

Dovednosti pro Zivot (life-skills) rozdélené do kategorii dovednosti sebeovlivnéni (self-management) a socidlnich dovednostr (social-skills)

Life skills

78N

A. Self-management skills

Ability to motivate oneself to a healthy lifestyle and to engage in
appropriate self-motivation in other domains

Ability to delay gratification or pleasure
Ability to maintain and enhance one's healthy self-confidence

Ability to manage time and engage in a reasonable and balanced
lifestyle

Abilities to deal with high-risk mental states (such as anxiety, anger,
depression, joy, and boredom)

Ability to relax, use suitable relaxation techniques, and rest

Other abilities involving care for one’s health (nutrition, exercise,
engagement with health services, hygiene, etc.)

B. Social skills

Ability to resist social pressure

Assertiveness skills — healthy efforts to affirm one’s position
Abilities to express empathy and understand life situations

Ability to communicate, negotiate, and reach compromise

Decision-making skills and the ability to foresee the consequences of
certain actions

Ability to establish relationships and build a reasonable social network

“Media literacy” — ability to resist advertising and other negative
external influences

Ability to manage money rationally

Abilities involving choosing and seeking suitable employment and
good functioning at work

Good adaptation to a new environment or situation

Parenting skills in later years
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Key topics addressed by life skills programmes for chil-
dren and adolescents include the prevention of the use of al-
cohol and other addictive substances, pregnancy planning,
the promotion of well-being, and cooperative learning abili-
ties. Programmes for adults focus on training in communi-
cation, empathy (especially in medical students), problem
solving and critical thinking (in business managers), and
coping with emotions and stress (in helping professionals).
Good life skills promote abilities that contribute to health,
positive interpersonal relationships, and well-being (WHO,
1994a). The school is a good place for learning life skills for
the following reasons:

* it plays a significant role in young people’s socialisation

¢ it has easy access to children and adolescents

¢ it is effective in economic terms — it makes use of its
own resources and the existing infrastructure

it has a large number of experienced education
professionals available in a single place

it enjoys a high level of credibility in interacting with
parents and members of the community

it possesses resources for both short- and long-term
evaluations.

a) Self-management Skills

The skills may overlap: for example, the use of communica-
tion skills (a social skill) requires some self-control and
a certain ability to cope with negative emotions (a self-man-
agement skill) (NeSpor & Scheansovd, 2009). The term
self-management may be defined as a person’s systematic
application of behavioural change strategies in order to
achieve desired changes in their own behaviour (Hughes &
Lloyd, 1993; Lam, Cole, Shapiro & Bambara, 1991; Nelson,
Smith, Young & Dodd, 1991; Reid, 1996). The ability to use
self-management strategies effectively is a skill that is cru-
cial for children to achieve good results at school, as well as
for a successful professional career when they grow up.
Self-management techniques may help students in reduc-
ing stress and keeping them focused on their studies. Re-
search shows that school-based interventions that are built
upon methods employing self-management skills have pro-
duced positive results among young people, ranging from
pre-school children to secondary school students (Hughes
& Lloyd, 1993; Lam, Cole, Shapiro & Bambara, 1994; Reid,
1996).

Self-management techniques are widely used in edu-
cational institutions and in working with children who ex-
perience problems with achieving their goals. In addition,
they are used in instruction in order to encourage students
to fulfil their tasks independently and be active in the pro-
cess of self-control and the reinforcement of their own be-
haviour. They may be recommended as a way to enhance
school performance and results, increase work productivity,
keep to a time schedule, and reduce risk behaviour (Kanar,

spélé se zaméruji na ndacvik komunikace, dovednosti empa-

tie, zejména u studentt lékarskych fakult, schopnosti

teSeni problému a kritického mysleni pro obchodni manaze-

ry ¢ zvladdni emoci a stresu u pracovnikt v poméhajicich

profesich. Osvojeni Zivotnich dovednosti podporuje schop-

nosti, které prispivaji ke zdravi, vytvareni kladnych mezi-

lidskych vztaht a duSevni pohods (WHO, 1994a). Skola

predstavuje vhodné misto pro uceni se Zivotnim dovednos-

tem, nebot disponuje:

° vyznamnou roli v socializaci mladych lidi,

* snadnym pristupem k détem a dospivajicim,

» ekonomickou efektivnosti — vyuziva vlastni a stavajici
infrastrukturu,

* vicero zkuSenymi pedagogy na jednom mistg,

* vysokou duvéryhodnosti pri jednéani s rodiéi a ¢leny
dané komunity,

* moznostmi pro kratkodobou i dlouhodobou evaluaci.

a) Dovednosti sebeovlivnéni

(self-management skills)

Jednotlivé dovednosti se mohou prekryvat — napr. vyuziva-
ni komunikaénich dovednosti (socidlni dovednost), které
vyzaduje jisté sebeovladani a urcitou schopnost zvladat ne-
gativni emoce (dovednost sebeovlivnéni) (NeSpor & Schean-
sova, 2009). Zahrani¢ni autori pouzivaji termin self-mana-
gement, ktery lze definovat jako osobni a systematické
uplatriovani strategii zamérenych na zménu chovéani s ci-
lem dosdhnout pozadovanych zmén ve vlastnim chovani
(Hughes & Lloyd, 1993; Lam, Cole, Shapiro & Bambara,
1991; Nelson, Smith, Young & Dodd, 1991; Reid, 1996).
Schopnost efektivné pouzivat strategie sebeovlivnéni je do-
vednost, ktera je kli¢ova pro skolni uspéch ditéte i profesni
kariéru v dospélosti. Techniky sebeovlivnéni mohou stu-
dentiim pomoci minimalizovat stres a udrzet motivaci ke
studiu. Studie ukazuji, Ze §kolni intervence, které jsou zalo-
zeny na metoddch pracujicich s dovednosti sebeovlivnéni,
dosahuji pozitivnich vysledka u déti od predskolniho véku
az po stredoskolské studenty (Hughes & Lloyd, 1993; Lam,
Cole, Shapiro & Bambara, 1994; Reid, 1996).

Techniky sebeovlivnéni jsou Siroce pouzivany ve vzdé-
lavacich institucich a p#i préci s détmi, které maji napriklad
problémy s dosahovanim vlastnich cili. Déle jsou pouziva-
ny k vyuce studentt s cilem naucit je samostatné plnit tko-
ly a byt aktivni v procesu sebekontroly a zpétného posileni
vlastniho chovani. Mohou byt doporucovany pro zlepSeni
§kolniho vykonu a prospéchu, zvyseni produktivity prace,
dodrzovani ¢asové struktury a snizeni vyskytu rizikovych
forem chovani (Kanar, 2001; Pauk, 1997; Payne & Walker,
2000). Dalsim cilem technik posilujicich dovednosti sebeov-
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2001; Pauk, 1997; Payne & Walker, 2000). Another purpose

of techniques aimed at boosting self-management skills is

to replace risk behaviour patterns by more proper and so-
cially appreciated skills (Sevier Country Special Education,

2011). Ideally, self-management strategies should be imple-

mented before any signs of risk behaviour occur. For exam-

ple, students may learn to cope with stress, develop
self-confidence, adopt effective conflict management strate-
gies, a positive attitude to their studies, and academic
skills, use feedback to learn and avoid repeating their mis-
takes, maintain a healthy lifestyle, and learn to manage

their time better (Haddrill, Singh & Bennett, 2007).

It is necessary to realise that the newly designed plans
for the strengthening of self-management skills may ini-
tially require great efforts while not generating the same
results as the existing forms of risk behaviour. Hughes and
Lloyd (1993) recommend that a number of factors should be
considered when developing a self-management plan so
that students may be assured that the final result will gen-
erate a greater effect than the previous risk behaviour. It is
necessary to take into account the physical and mental ef-
forts invested by the student in the new patterns and be
aware of the amount of energy they put into their activities
in order to achieve the same results as those brought about
by the previous risk behaviour. Furthermore, it is neces-
sary to consider whether they obtain sufficient feedback
and positive reinforcement as frequently as needed to sup-
port the development of their self-management skills and
maintain new behavioural patterns. The feedback and posi-
tive reinforcement they have acquired should be as strong
and quick as the consequences associated with the previous
problem behaviour (Kerr & Nelson, 1998). Self-manage-
ment skills include the following.

e Critical thinking may be defined as the ability to
analyse and assess information and experience in an
objective manner. Critical thinking helps us to recognise
risk factors that influence our attitudes, behaviour, and
values and realise the impact of the media or peer
pressure. The purpose is to develop a critical insight
into issues such as substance use (WHO, 1994a).

* Creative thinking enables a person to explore and
assess different alternatives and consequences of their
actions and thus facilitates both decision making and
problem solving. It helps us to look beyond the existing
framework of our direct experience. Creative thinking
may be useful as we learn how to respond adaptively
and flexibly to the situations of our daily lives (WHO,
1994a).

* Problem solving is an important competence in
relation to mental health and well-being. It refers to the
ability to deal constructively with the problems and
conflicts encountered in our day-to-day lives. Serious
and enduring problems that are left unresolved or
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livnéni je nahradit rizikové vzorce chovani vhodnéjSimi

a socialné ocenlovanymi dovednostmi (Sevier Country Spe-

cial Education, 2011).

Strategie posileni dovednosti sebeovlivnéni jsou v ide-
alnim pripadeé realizovany jesté pred tim, nez se objevi prv-
ni projevy rizikového chovani. Studenti se mohou napriklad
naucit zvladat stres, rozvijet své sebevédomi, Géinné strate-
gie zvladani konfliktd, pozitivni vztah ke studiu, akademic-
ké dovednosti, ucit se ze zpétné vazby a predchazet tak opa-
kovanym chybdm, udrzet si zdravy Zivotni styl a naudit se
lépe organizovat svij cas (Haddrill, Singh & Bennett,
2007).

Je dulezité si uvédomit, Zze nové vytvorené plany jak
posilovat dovednosti sebeovlivnéni mohou na poéatku vyza-
ni formy rizikového chovani. Autori Hughes a Lloyd (1993)
proto doporucuji pri navrhu planu sebeovlivnéni zvazit ra-
du faktord, aby mél student jistotu, zZe koneény vysledek bu-
de efektivnéjsi nez dosavadni rizikové chovani. Je potreba
vzit v tvahu fyzické a psychické usili, které do novych vzor-
cu investuje, zvazit, kolik energie student vlozi do své ¢in-
nosti, aby dosahl stejnych vysledka jako pri predchozim ri-
zikovém chovani a také zda zisk4d dostate¢nou zpétnou vaz-
bu a pozitivni zpevnéni tak ¢asto, aby to podporilo rozvoj
dovednosti sebeovlivnéni a udrZelo nové vzorce chovani.
Ziskana zpétnd vazba a pozitivni zpevnéni by mély byt stej-
né silné a rychlé jako dusledky asociované s predchozim
problémovym chovanim (Kerr & Nelson, 1998). Mezi jed-
notlivé dovednosti sebeovlivnéni patri napr.:

* Kritické mysleni (critical thinking) mtzeme
definovat jako schopnost analyzovat a objektivné
posoudit informace a zkuSenosti. Kritické mysleni
poméaha rozpoznat rizikové faktory, které ovliviiuji nase
postoje, chovani a hodnoty, a uvédomit si tlak ze strany
médii ¢i vrstevnické skupiny. Cilem je ziskat kriticky
néahled napr. na uzivani navykovych latek (WHO,
1994a).

* Kreativni mysleni (creative thinking) umozinuje
¢lovéku, aby si prozkoumal a zhodnotil rizné
alternativy a nasledky svych ¢int. Prispiva tak jednak
k rozhodovani, ale i k samotnému reSeni problému.
Usnadnuje opusténi dosavadniho rdmce primych
zkus$enosti. Pomoci kreativniho mysleni se 1ze naucit
reagovat na situace kazdodenniho Zivota pruzné
a flexibilné (WHO, 1994a).

* ReSeni problémui (problem solving) je dilezita
dovednost ve vztahu k duSevnimu zdravi a psychické
pohodé (well-being). Jedna se o schopnost konstruktivné
se vyporadavat s kazdodennimi problémy a konflikty
v bé&Zném zivoté. V pripadé dlouhodobé neschopnosti
nebo nemoznosti vyresit zavazny problém, je
organismus ohroZen zvySenym stresem a psychickou
zatézi (WHO, 1994a).
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cannot be reasonably dealt with impose a high degree of
mental stress and physical strain on the body (WHO,
1994a).

* Decision making helps us to make effective choices
about significant aspects of our lives. It may be of
relevance to health prevention in the event that young
people make decisions about their health by considering
alternative options and the specific consequences of the
choices they make. The purpose is to be able to make
decisions about one’s life goals and priorities and to
foresee the consequences of certain actions (WHO,
1994a).

Other common concepts used in relation to self-man-
agement include goals skills, self-motivation, self-reflec-
tion, self-awareness, self-esteem, self-appraisal, self-effi-
cacy, coping with emotions, coping with stress, planning
and monitoring, time management, commitment, and flexi-
bility (Miovsky et al., 2012b).

b) Social Skills

Social skills may be defined as capabilities for adaptive,
learnt, and socially acceptable behaviour that enable indi-
viduals to deal effectively with the demands and challenges
of everyday life (Gresham et al., 2011; WHO, 1994a). Social
skills include the ability to resist social pressure, assertive-
ness, empathy, communication, problem solving and think-
ing through the consequences of one’s actions, the building
of a healthy social network, media literacy, including the
ability to resist advertising for addictive substances, em-
ployment skills, coping with a new environment, and
parenting skills (Nes§por, 2002). Komarkova, Slaménik and
Vyrost (2005) extend the above inventory of social skills by
adding social perception (self-reflection, getting to know
others), conflict management, coping strategies, and cre-
ativity in social behaviour and communication.

Social skills play an important role in family life, aca-
demic achievement, and one’s future professional and per-
sonal life in general. The social skills that a person learns
are important for the development of positive social links
and relationships, the adoption of social norms, rules, and
responsibility for helping others and the observation of fun-
damental human rights in general (Avcioglu, 2005). From
the primary prevention perspective of children’s healthy de-
velopment, social skills are particularly important for func-
tioning well at school and within a peer group (Giilay,
2009). Arslan et al. (2011) suggest that children’s social
skills influence their behaviour towards other children. Ac-
cording to recent studies, social skills that are important in
terms of academic success include the ability to listen, ad-
herence to school regulations and class rules, the observa-
tion of the teacher’s instructions, the ability to ask for help,
collaboration with other children, and control over one’s

* Rozhodovani (decision making) napomaha
konstruktivné se rozhodovat o dulezitych oblastech
naseho zivota. Oblasti zdravotni prevence se dotyka
v pripadé, kdyz se mladi lidé rozhoduji o vlastnim
zdravi na zakladé zhodnoceni jinych moznosti
a konkrétnich nasledku téchto jednotlivych rozhodnuti.
Cilem je ziskat schopnost rozhodovat se o vlastnich
zivotnich cilech a prioritach a predvidat nasledky
urcitého jednani (WHO, 1994a).

Mezi dalsi uzivané koncepty patri dovednost stanovo-
vani cila (goals skills), schopnost sebemotivace (self-mo-
tivation), reflexe sebe sama (self-reflection), sebeuvédomé-
ni (self-awareness), sebehodnoceni (self-esteem), sebeoce-
néni (self-appraisal), vnimana osobni téinnost (self-effi-
cacy), zvladani emoci (coping with emotions), zvladéni stre-
su (coping with stress), planovani a kontrolovani (planning
and monitoring), organizovéani ¢asu (time management),
angazovanost (commitment), flexibilita (flexibility) a dalsi
(Miovsky et al., 2012b).

b) Socialni dovednosti (social skills)

Socialni dovednosti 1ze definovat jako schopnosti adaptivni-
ho, naudeného a spolecensky akceptovatelného chovani,
které umoznuji efektivné se vyporadat s pozadavky a vy-
zvami kazdodenniho Zivota (Gresham et al., 2011; WHO,
1994a). Mezi socidlni dovednosti patfi zejména schopnost
Gelit socidlnimu tlaku a dalsi dovednosti jako asertivita
(zdravé sebeprosazeni), empatie, komunikace, reseni prob-
lému a predvidani nasledkua svého jednani, vytvareni zdra-
vé sité socidlnich vztahd, medidlni gramotnost, véetné
schopnosti ¢elit reklamé na navykové latky, dovednosti ty-
kajici se zaméstndni, zvladnuti prechodu do nového pro-
stredi a rodi¢ovské dovednosti (NeSpor, 2002). Koméarkov4,
Slaménik a Vyrost (2005) k vySe zminénym socialnim do-
vednostem dale radi socidlni percepci (sebereflexe, pozna-
vani druhych), zvladani konfliktnich situaci, zvladani zaté-
zovych situaci (copingové strategie) a tvorivost v socidlnim
chovéni a komunikaci.

Socidlni dovednosti hraji vyznamnou roli v rodinném
zivoté, Skolnim uspéchu a v budoucim profesnim i osobnim
zivoté obecné. Osvojené socidlni dovednosti jsou dualezité
pro vytvareni kladnych vazeb a dobrych vztahu, prijeti so-
cidlnich norem a pravidel, zodpovédnosti pro pomoc dru-
hym lidem a vSeobecné dodrzovani zakladnich lidskych
prav (Avcioglu, 2005). Socidlni dovednosti jsou z pohledu
primarni prevence na zdravy vyvoj ditéte dalezité zejména
pro uspéch ve Skole a ve skupiné vrstevnika (Gilay, 2009).
Arslan et al. (2011) uvadi, Ze socidlni dovednosti u déti
ovliviiuji jejich chovani vaéi ostatnim détem. Socidlni do-
vednosti dilezité pro Skolni uspéch jsou dle studii: schop-
nost naslouchat, dodrzovani §kolnitho radu a pravidel ve
tridé, respektovani pokynt uditele, schopnost pozadat

MIOVSKY, M., SKACELOVA, L., CABLOVA, L., VESELA, M., ZAPLETALOVA, J.



temperamental traits in conflict situations (Lane, Givner &

Pierson, 2004; Meir, DiPerna & Oster, 2006).

On the basis of a metaanalysis of 21 research studies of
social skills, Caldarella and Merell (1997) developed a tax-
onomy of social skills featuring five domains: peer-related
skills, self-regulation and self-organisation skills (self-man-
agement), academic skills (learning strategies), discipline
and compliance with rules, and assertion. Vojtova (2010)
finds this taxonomy a suitable tool for making decisions
about interventional procedures and the evaluation of their
effectiveness. The following classification of major social
skills may be derived from the sum of current knowledge
(Nespor & Scheansova, 2009; Komarkova, Slaménik &
Vyrost, 2005):

* Communication skills refer to the ability to be
appropriately open, talk about one’s feelings, make
oneself understood using both verbal and non-verbal
means, negotiate, seek compromise, listen to others, and
provide feedback.

¢ Ability to resist social pressure and refusal skills,
e.g. to refuse a drug.

* Assertive skills partly overlap with communication
and refusal skills. This domain further encompasses the
competence of asserting or rejecting demands or
accepting criticism, as well as praise and compliments.

* Empathy refers to the skill of being able to interpret
other people’s feelings and behaviour and of having
insight into life situations.

Other social skills considered by the above-cited au-
thors include social perception, conflict management, cop-
ing strategies, making choices and thinking through the
consequences of actions, sincerity (selective authenticity),
the ability to establish relationships and build a reasonable
social network, creativity in social behaviour and communi-
cation, media literacy, work and academic skills, adaptabil-
ity (adaptation), and parenting skills. Social skills are ac-
quired using interactive learning methods, role-playing,
and discussions. Didactic approaches and the mere provi-
sion of information are likely to be ineffective. Social skills
should mainly be practised in the context of specific daily
situations, as well as in the context of more hypothetical,
yet concrete, situations which may pose problems or risks
for the different age groups. A social skills training
programme should be devised as a long-term process and
conducted by trained teachers (Galla et al., 2005).

® 3 /4 Components Addressing Specific
Forms of Risk Behaviour

When designing the BPP and formulating its specific com-
ponents focused on the above-specified forms of risk behav-
iour, we considered two developmental perspectives. The
first concerned the structure of the school and the content of
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0 pomoc, spoluprace s druhymi détmi a ovladani tempera-
mentovych vlastnosti v konfliktnich situacich (Lane, Giv-
ner & Pierson, 2004; Meir, DiPerna & Oster, 2006).
Caldarella a Merell (1997) vytvorili taxonomii socidl-
nich dovednosti vychazejici z metaanalyzy 21 vyzkumu so-
cialnich dovednosti, kterou ¢leni na pét oblasti: dovednosti
ve vztahu k vrstevnikim, seberegulaéni a sebeorganizaéni
dovednosti (ovladani sebe sama), akademické dovednosti

(strategie ufeni), kazen a dovednost dodrzovani pravidel

a asertivni dovednosti. Dle Vojtové (2010) je tato taxonomie

vhodnym néastrojem pro rozhodovani o intervenénich postu-

pech a hodnoceni jejich efektivity. Na zdkladé shrnuti aktu-
alnich poznatku lze klasifikovat napr. nédsledujici socidalni
dovednosti (NeSpor & Scheansova, 2009; Komarkova, Sla-

ménik & Vyrost, 2005):

* Komunikaé¢ni dovednosti — predstavuji schopnost byt
primérené otevreny, hovorit o svych pocitech, Géinné se
dorozumivat jak verbalné, tak neverbalné, vyjednavat,
nachazet kompromis, vyslechnout druhého a umét
déavat zpétnou vazbu.

* Schopnost ¢elit socialnimu tlaku a umét odmitat —
napr. odmitnout navykovou latku.

* Asertivni dovednosti — ¢astetné se kryji
s komunikaénimi dovednostmi a dovednostmi
odmitnout. Navic sem patii schopnost prosazovani
a odmitani pozadavkt nebo prijiméni kritiky, ale
i pochvaly a komplimentt.

* Schopnost empatie — dovednost interpretovat pocity
a chovani druhych a porozuméni zivotnim situacim.

Mezi dalsi socialni dovednosti pak citovani autori radi
socidlni percepci, schopnost zvladat konfliktni situace, co-
pingové strategie, rozhodovani se a schopnost predvidat na-
sledky ur¢itého jednani, uprimnost (selektivni autenticita),
vytvaret vztahy a budovat si primérenou sit socialnich vzta-
hu, tvorivost v socidlnim chovani a komunikaci, medialni
gramotnost, pracovni a studijni dovednosti, prizptsobivost
(prizpusobeni), rodi¢ovské dovednosti. K osvojovani socidl-
nich dovednosti se vyuziva interaktivnich metod uéeni, hra-
ni roli a diskuzi. Pristupy zaloZené na didaktickém pristupu
a poskytovani informaci pravdépodobné nebudou déinné.
Socialni dovednosti se procvi¢uji zejména v kontextu kon-
ale konkrétnich problémovych ¢i rizikovych situaci pro od-
povidajici vékové skupiny. Program na nécvik socidlnich
dovednosti by mél byt dlouhodoby, provadény proskolenymi
uditeli (Galla et al., 2005).

® 3 / 4 Komponenty specificky zacilené na
jednotlivé formy rizikového chovani

Pri tvorbé MPP a formulaci jeho specifickych komponent
zacilenych na vyse uvedené formy rizikového chovani jsme
vychéazeli ze dvou vyvojovych hledisek. Prvni bylo zaméreno
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the subjects as set out in the Framework Educational
Programme for Basic Education (2007), while the second
pertained to the age of children in the individual grades of
basic schools (WHO, 1994b). Given the fact that no such ex-
tensive, specifically targeted and defined document has
been available in the Czech setting, our content analysis
was based on foreign primary prevention programmes inte-
grated into the school curriculum (Ballard, 2002; Botvin &
Griffin, 2003; Cuijpers, 2002; Tobler et al., 2000). The basic
logic behind the structure is outlined in Table 2. We used
the existing categorisation of risk behaviour into nine basic
domains (Miovsky et al., 2010) as a framework, within
which the target group (basic school students) was divided
into four main developmental stages. This procedure gave
rise to 36 sub-units (see Table 2) of this last (third) compo-
nent of the BPP involving a total of 56 lessons provided dur-
ing the entire period of basic school attendance.

The specific components were determined using the
terminology of descriptors (explained in general terms at
the beginning of the article) and defined concretely by
means of knowledge, skills, and competences (Kolar, 2011;
Q-RAM Project Working Group, 2011). Knowledge refers to
a structured aggregation of relevant findings and experi-
ence related to a certain area. It includes the information
a child possesses at a certain level of their development and
in a certain school grade. Children acquire it by learning
and then apply it in practice in the form of competences.

»

They are articulated using verbs such as “know”, “show”,

” o«

“identify”, “understand”, “comprehend”, “have a good com-
mand of”, “master”, and “distinguish”. Skills refer to the

ability to apply technical knowledge. They may be viewed

Table 2 / Tabulka 2

na strukturu $koly a obsah konkrétnich predméta dle vy-
mezeni Ramcového vzdélavaciho programu pro zakladni
vzdélavani (2007). Sou¢asné bylo zohlednéno druhé vyvojo-
vé hledisko — vék déti v prislusnych ro¢nicich zakladni Skoly
(WHO, 1994Db). Vzhledem ke skuteénosti, Ze v naSem pro-
stredi takto rozsahly, specificky zacileny a konkrétné defi-
novany dokument zatim nevznikl, vychazeli jsme pri obsa-
hové analyze ze zahrani¢nich priméarnépreventivnich pro-
gramu integrovanych do §kolniho kurikula (Ballard, 2002;
Botvin & Griffin, 2003; Cuijpers, 2002; Tobler et al., 2000).
Tabulka 2 schematicky vyjadruje zakladni logiku ¢lenéni.
Vyuzili jsme jiz provedenou kategorizaci oblasti rizikového
chovani (Miovsky et al., 2010) do 9 zdkladnich oblasti a v je-
jich réamci jsme cilovou skupinu (zédky ZS) rozdélili do
4 hlavnich vyvojovych tsekd. Tim vzniklo 36 dil¢ich jedno-
tek (viz tabulka 1), do kterych je tato posledni (treti) ¢dst
MPP rozdélena pro celkovy rozsah 56 hodin napii¢ ZS.
Vymezeni specifickych komponent jsme provedli po-
moci terminologie deskriptort, které obecné popisujeme
v uvodu €lanku a konkrétné definujeme pomoci jednotli-
vych znalosti, dovednosti a kompetenci (Kolar, 2011; Pra-
covni skupina projektu Q-RAM, 2011). Znalosti predstavuji
strukturovany souhrn souvisejicich poznatka a zkusenosti
z urcité oblasti. Jsou to informace a védomosti, kterymi dité
disponuje na urcitém stupni vyvoje a roéniku Skoly. Déti je
ziskavaji studiem a nésledné uplatiiuji v praxi formou kom-
petenci. Jsou formulovdny pomoci sloves — znd, prokazuje,
identifikuje, rozumi, chépe, vi, ovlada a rozliSuje. Doved-
nosti znamenaji schopnost aplikace odbornych znalosti. Lze
je chapat jako souhrn postupd, metod, zptusobt chovani
ajednani, se kterymi je schopno dité podle své trovné v pri-

Proportional distribution of topics pertaining to nine risk behaviour domains according to four age categories during the entire period of basic school

attendance

Proporcni rozvrZeni témat jednotlivych deviti oblasti rizikového chovani dle zvolenych EtyF veékovych kategoril napfic zakladni $kolou

Year 1 1 \" VII, Number of
I v Vi ViIL, IX lessons/total

Prevention

Truancy 1 0 1 0 2

Bullying/aggression 1 3 3 4 11

Risky sports/road use 1 2 3 2 8

Racism/xenophobia 0 1 1 1 3

Religious sects 0 1 1 1 3

High-risk sexual behaviour 0 1 2 4 7

Addiction 2 2 4 2 10

Abuse 1 1 1 1 4

Eating disorders 0 2 4 2 8

Total number of lessons 6 13 20 17 56 lessons
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as a body of procedures, methods, behaviours, and actions
which a child may put to use according to their level of de-
velopment. They are articulated using suitable verbs such
as “can”, apply”, “organise”, “carry out”, and “use”. Finally,
competences refer to the ability to apply the knowledge and
skills to specific conditions. The purpose is to provide stu-
dents with a set of key competences at a level which they
can reach and thus prepare them for further education and
their meaningful engagement in society. The competences

” o«
’

are articulated using verbs such as “are able”, “can”, “are

adept at” “manage”, “apply”, “collaborate”, and “consider”.

The third principle used in formulating specific compo-
nents of the school-based primary prevention of risk behav-
iour was the spiral model (or spiral principle). In practical
terms, the application of this model means that the knowl-
edge, skills, and competences in relation to the individual
areas of interest and grades build upon each other and con-
stitute an integrated system within the overall range of the
above-specified forms of risk behaviour. Table 3 below illus-
trates the model using the example of the domain of
Truancy.

® 4 EXAMPLES OF SPECIFIC RISK
BEHAVIOUR DOMAINS ACCORDING TO
SCHOOL GRADES

The summary table (Table 4, the first example) gives practi-
cal examples of the recommended knowledge, skills, and
competences of students in the respective grades of basic
schools and describes the health and social skills for the
Substance Use Prevention domain which third- and
fourth-year basic school students should have learnt. Two
lessons are proposed to deliver the subject matter of the
programme at this level.

Table 3 / Tabulka 3

2012/ 12/ 3

ORIGINAL ARTICLE

méreném rozsahu pracovat. Formuluji se pomoci vhodnych
sloves — umi, uplatiiuje, organizuje, realizuje, pouZziva.
Kompetence nésledné vyjadiuji schopnost uplatiiovat na-
byté védomosti, znalosti a dovednosti v konkrétnich pod-
minkach. Smyslem je vybavit zédky souborem klicovych
kompetenci na drovni, ktera je pro né dosazitelna, a pripra-
vit je tak na dalsi vzdélavani a uplatnéni ve spolecnosti.
Kompetence jsou formulovany pomoci sloves — je zptisobi-
ly, je schopen, dokéze, zvlddne, uplatiiuje, spolupracuje,
posuzuje.

Tretim principem uplatiiovanym pri formulaci speci-
fickych komponent v oblasti §kolské primérni prevence rizi-
kového chovani byl model spiraly (resp. princip spiraly). Ap-
likace modelu v praxi znamen4, Ze jednotlivé znalosti, do-
vednosti a kompetence v prislusnych oblastech a ro¢nicich
Skoly na sebe vzdjemné navazuji a tvori uceleny systém
v celkovém spektru vyse zminénych forem rizikového cho-
vani. Pro prehled uvadime nize tabulku 3 s prikladem v ob-
lasti zaskolactvi:

® 4 PRIKLADY KONKRETNICH OBLASTI
RIZIKOVEHO CHOVANI DLE ROCNIKU
ZAKLADNI SKOLY

Prehled (tabulka 4) ukazuje (priklad prvni) praktické pri-
klady doporuéenych znalosti, dovednosti a kompetenci zZaka
v prislugnych roénicich zakladni $koly a popisuje osvojené
zdravotni a socidlni dovednosti pro oblast prevence v adik-
tologii u zakt ve 3. a 4. roéniku ZS. Navrhovany poéet hodin
pro jejich realizaci predstavuje v tomto pripadé 2 vyucovaci
hodiny.

Examples of knowledge, skills, and competences for Truancy following the “spiral model”

Priklady znalosti, dovednost/ a kompetenc/ dle modelu spiraly pro oblast zaskolactvi

Year 1-2 Students

Knowledge know the school regulations and school absence excuse procedures.

Skills can go to school regularly and observe the school regulations.

Competences have their attitudes to the school regulations all worked out and comply
with school attendance rules.

Year 5-6 Students

Knowledge understand the system of excusing absences from school.

Skills can adhere to the rules of behaviour adopted by the school.

Competences apply their knowledge and skills concerning absence excuse procedures
and compliance with school attendance rules.
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Table 4 / Tabulka 4
Recommended knowledge, skills, and competences of the third- and fourth-grade students of basic schools for the Substance Use Prevention domain (it is

recommended that a total of two lessons are dedicated to the issue at this level)

Doporuéené znalosti, dovednosti a kompetence u 24kd ve tietim a évrtém roéniku ZS v oblasti prevence v adiktologii (doporucena casova dotace celkem dvé

vyucovaci hodiny)

Year

I, v

Knowledge
Students

- know the laws restricting smoking and
the use of alcohol and illicit drugs,

- are aware of the main negative (health
and social) consequences of drug use,

-know what to do if they find out that their
friend uses drugs,

- know refusal strategies to apply when
offered a drug by a friend/classmate/
parent/stranger,

- know who to talk to at school in the event
of a drug use problem,

- are informed about helping agencies in
the community, including their contact
details.

Skills
Students

- manage their behaviour as a result of
their understanding of the consequences
and health risks of drug use,

- are morally determined inside not to use
drugs,
- can provide guidance to a friend who is

experiencing a drug problem,

- can refuse a drug offered by
a friend/relative or a stranger,

- find it rewarding to seek help in the event
of a drug use problem,

-can independently seek professional help
in the event of a substance use problem.

- apply their communication skills while
engaged with counselling services.

Competences ‘
Students

-are adept at reflecting their knowledge
and skills in their attitude to addictive
substances (i.e. they are familiar with
drug-related risks and aware of their
negative health and social consequences),

- manage to apply refusal strategies when
offered a drug by a friend/relative or
a stranger,

- are able to seek help in the event of
a drug use problem and contact the
competent school prevention worker,

- collaborate in addressing
a friend’s/sibling’s/parent’s drug use
problems,

- manage to communicate with

teachers/psychologists or the police
investigating drug use in the school.

Table 5 (the second example) describes the knowledge,
skills, and competences which fifth- and sixth-year basic
school students should have learnt in relation to the
Bullying and Aggression domain. A total of three lessons
dedicated to the subject matter of the programme at this
level are recommended.

® 5 CONCLUSION

The present text, the full version of which is available to the
reader in Miovsky et al. (2012a), is the result of a systematic
effort to design a recommended structure, content, and
scope for the Basic Preventive Programme in the Czech Re-
public. In fact, it is a draft of a comprehensive integrated
prevention programme for basic schools that meets the rig-
orous criteria for school-based programmes for the preven-
tion of risk behaviour. This draft reflects recent research
into this field and the practice of the implementation of
such programmes in the Czech Republic. The rationale of
the text is to stimulate discussion about the possible forms
of the BPP rather than establish a uniform model. The au-
thors seek to promote discussion about the future direction
and development of the BPP in our country while contribut-
ing to such a discussion by submitting a very specific and
structured proposal. It should be underlined that a debate
about this proposal is not possible without a good under-
standing of the general principles on which it is based. It is
not a simple inventory of specific programmes, but a draft of

Tabulka 5 (priklad druhy) popisuje osvojené znalosti,
dovednosti a kompetence pro oblast Sikana a agrese u zaku
v 5. a 6. roéniku zakladni Skoly. Celkovy doporuceny pocet
hodin na jejich realizaci ¢ini v tomto prikladé 3 vyucovaci
hodiny.

® 5 ZAVER

PredloZeny text, s jehoz plnou verzi se mohou ¢tenari sezné-
mit v publikaci Miovského et. al. (2012a), predstavuje uce-
leny pokus o navrh doporucéené struktury, obsahu a rozsahu
MPP v Ceské republice. Jde de facto o navrh uceleného
komplexniho preventivniho programu pro ZS, ktery spliiuje
prisnd kritéria kladend na Skolni programy prevence rizi-
kového chovani. Navrh vychazi jednak ze sou¢asného stavu
vyzkumu v této oblasti a jednak z praxe provadéni progra-
mt v CR. Smyslem textu je nabidnout podnét k diskusi
o moznostech a podobdch MPP, nikoli vytvorit jeho uni-
formni model. Autori si kladou za cil podporit diskusi o dal-
§im smérovani a vyvoji MPP u nds a souéasné do této disku-
se prispét skuteéné konkrétnim a jasnym navrhem. Klicové
pro diskusi o navrhu je ale spravné pochopeni zakladnich
principu, na kterych je vystavén. Tedy, Ze nejde o vycet kon-
krétnich programt, ale o navrh obecného ramce zaéina-
jictho pravidly bezpeéné Skoly a jdouciho pres dalsi ne-
specifické preventivni aktivity (dovednosti pro Zivot) az
k aktivitam (intervencim) specifickym. Dulezity pritom je
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Table 5 / Tabulka 5
Recommended knowledge, skills, and competences for the fifth- and sixth-grade students of basic schools for the Bullying and Aggression domain (it is

2012/ 12/ 3

ORIGINAL ARTICLE

recommended that a total of three lessons are dedicated to the issue at this level)

Doporuéené znalosti, dovednosti a kompetence pro Zaky v pétém a Sestém roéniku ZS v oblasti Sikana a agrese (doporucena casova dotace celkem tri

vyucovaci hodiny)

Year

V, Vi

Knowledge
Students

- know the legal norms concerning
criminal offences and the limits of
criminal liability,

- are aware of the health and social
consequences of harm or injury caused
to another person by a weapon,

- realise how unpleasant it is for another
person to be bullied or subjected to
extortion,

- can recognise signs of bullying in the
class,

- understand the strategies that can be
applied to defend themselves and
discourage aggressive behaviour at
school,

- know how to protect a vulnerable
classmate

- understand that an act of aggression is
not a solution to a conflict situation,

- know the rules and principles of
interpersonal communication,

- know how to proceed when dealing
with conflicts

- know the different options they have
available when they feel at risk of being
bullied,

- know which competent people at school
to talk to and ask for help in addressing
bullying and disputes with other students.

Skills
Students

- can observe the rules and norms of
decent behaviour,

- manage their behaviour in such a way
as to stay away from school and street
fights,

- show appreciation for other people’s

opinions or achievements,

- can let others know what they dislike in
an inoffensive way,

- refrain from being threatening when
communicating with their
friends/classmates.

- apply their knowledge to recognise that
they have become a victim of bullying,

- refrain from duress, the use of
emotional blackmail, and manipulation
aimed at achieving their own goals,

- do not feel the need to humiliate or
offend their peers,

- can show their feelings,
- can talk openly about problems,

- refrain from using verbal aggression and
abusive language,

- meet their needs without raising
conflicts,

- are not reluctant to contact their
teacher, school psychologist, or
educational counsellor and ask for help.

Competences
Students

- have adopted knowledge, attitudes,
values, and skills in relation to
themselves, other people, and property
(e.g. they are not willing to give in to
inappropriate demands from a peer
group, are not members of children’s
gangs, do not participate in crowd
gatherings and demonstrations, and do
not engage in vandalism),

- can recognise the signs of bullying both
in themselves and in the class,

- are able to resist psychological
manipulation,

- are able to negotiate a compromise and
settle a dispute,

- manage to respect and not to go
beyond the boundaries of intimacy,

- can express their emotions in
a cultivated way

- can communicate about problems,

- are adept at respecting other people’s
rights and needs,

- are active in providing assistance with
the investigation of bullying in the class
(do not conceal any information or details
about relationships in the class, are not
willing to cover up the aggressor or
blame the victim)

a general framework encompassing the rules for a safe
school, other non-specific preventive activities (life skills),
and specific activities (interventions). The application of
the spiral model is of major significance in this respect; the
segments of the programme build upon each other accord-
ing to students’ age groups and the interrelationship of the
individual topics. The entire scheme is based on the specifi-
cation of outcome descriptors: knowledge, skills, and com-
petences. In other words, the proposed design makes it pos-
sible for a school to fill in the structure with an optional
range of programmes chosen according to the school’s re-
sources (including available staff and funds), with the only
prerequisite being that the students should possess ade-
quate knowledge, skills, and competences at the end of
a certain period determined by their age. This approach re-
inforces the role of the school prevention worker, the school

aplikovany model spiraly, tedy postupného navazovani dil-
¢ich ¢asti na sebe v zavislosti na vékovych skupinach zakua
a vazbé dil¢ich témat mezi sebou. Cely popis je zaloZen na
specifikaci vystupnich deskriptora: znalosti, dovednosti
a kompetenci. Jinymi slovy, ndvrh umoziuje skole vyplnit
strukturu libovolnymi, vhodné zvolenymi programy v za-
vislosti na jejich personélnich, ekonomickych a dalsich moz-
nostech a zdvazné pro ni by v tomto smyslu bylo pouze to,
aby zaci na konci daného vékového obdobi méli potrebné
znalosti, dovednosti a kompetence. To zpétné posiluje roli
skolniho metodika prevence, Skolniho poradenského praco-
visté i reditele a respektuje individudlni povahu a realné
moznosti kazdé skoly. Soudasné ndvrh ukazuje, Ze pokud
skola dobte implementovala princip rdmcovych vzdélava-
cich programu, pak zvladnout navrzeny komplexni progra-
m v rozsahu 86 hodin (1.-9. t¥ida ZS) pro ni nemuze byt za-
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counselling centre, and the headteacher, as well as respect-
ing each school’s individual features and realistic resources.
In addition, the proposed scheme implies that a school that
has effectively implemented the principle of framework ed-
ucational programmes should not face major problems in
putting
programme (Grades 1-9 of basic schools) as proposed. Sig-

into practice the comprehensive 86-lesson

nificant overlaps with other subjects (such as biology, civic
studies, and family education) suggest that the proposed
scheme imposes only a minor demand for extra lessons
needed to fulfil the aims of the preventive programme.
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Applications are being accepted for
the 2013-2014 Hubert H. Humphrey
Fellowship Program

The Humphrey Fellowship Program provides

a year of non-degree study and professional
development in the United States for early and
midcareer professionals from designated
countries around the world. The Program is
sponsored by the U.S. Department of State and
administered by the Institute of International

Education. Candidates in the field of Substance
Abuse Education, Treatment, and Prevention are
placed at either Johns Hopkins University in
Baltimore, Maryland or Virginia Commonwealth
University in Richmond, Virginia. The fellowship
includes payment of tuition, a living allowance,
air travel, and insurance, among other costs.

To apply for this program, you must contact
either a Binational Fulbright Commission or the
U.S. Embassy located in your country of
residence.
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